Hand UNDER Hand Technique

Purpose

· To provide observational experience of how people use their hands:
· In relation to one another
· How much force is used in the movements
· How much speed or what tempo is involved
· Hand movements themselves
· To provide SPATIAL AWARENESS of the space between the hands
· To involve the students in routine tasks that they cannot yet perform independently
· To stimulate:
· Curiosity
· The desire to do things themselves
· To reduce passivity and dependence
DIRECTIONS

· Position yourself behind or beside the student depending on their body size, so that our arms and hands are positioned to operate AS THOUGH THEY WERE THE STUDENT’S HANDS AND ARMS.  You may have to sit on a chair behind or beside them or squat to get your shoulder level down to their level.  Young children can sit on your lap.
· Position their hands on top of your fingers and hands.  This can be accomplished by:
· Telling them to do it
· Placing your hand under their to bring them to your tasks
· “Clamping” their hand to yours with your thumb in the initial stages of training them – until they get accustomed to this
· Do the task as you or an adult who is blind would.  For example:
· Reading Braille storybook; use a brailler
· Cutting their food; scooping food from the serving bowl to the plate; showing them how you hold your spoon or fork and use them
· Tie their shoes; pull on items of clothes; button, snap or zip up a garment
· Paperclip papers together; use a 3-hole punch including how you align papers; use scotch tape dispenser and use tape.
· Mix something in a bowl (pudding)
· Pour a glass of water or milk
· Use a keyboard
Key Concepts

The hands of students with visual impairment are their eyes.

· For best “vision” he needs TWO hands just as we use two eyes

· Use TWO hands in order to develop bilateral integration

· ;:Use TWO hands to give spatial information

· Use two hands to give binocularity and depth perception

Too much TOUCH distracts the brain.

· Touch on the back of the hand misdirects the attention of the brain

· If there is tactile defensiveness or strong, continued behavioral resistance  -- use deep-pressure massage on the fingers and palm.  If it persists, ask your OT for suggestions

Too much TALKING distracts the brain.

· Use language such as “Watch me”, “See how I button”, “What am I doing?”

· Do it frequently without describing what you are doing to avoid the distraction of language

· Better yet – get them to tell you what you are doing

· Sometimes describe and label what you are doing, especially if it involves a spatial concept – e.g., “Now I’m wiping from the top of the table to the bottom”.  The convolutions of the English language and especially the spatial words will then have real meaning to them in an applied situation.  They will be learned in context.

· How nice not to be constantly told what to do and how to do it!

· This technique is typically used with deafblind persons

· Give lots of repeated “observation” time.
· Do the task at a fairly normal rate of speed unless teaching a skill component

· Keep both of their hands engaged on yours throughout the task.
· Reposition their hands on your fingers, hands, wrists or arms as needed to show some key aspect of the activity – e.g., the wrist action, finger manipulation or arm force

· Move them gradually from a passive, submissive role to an active participatory mode.
· We are teaching problem solving, i.e., figuring things out for themselves – which uses a whole different part of the brain

· Compare this technique to Sighted Guide technique.  We always have them take the active role of gripping the guide, not the other way around

· You know you are making progress when they actively put their hands on yours.
· Another exciting landmark will be when they ask in words or actions, “Let me see how”

· Or when they approximate the correct action on their own

· This technique can be used to teach component parts of a task.
· An arm, wrist, hand, or finger position

· A component movement of one of the above

· A spatial relationship between parts of the hand, body, or object

· This technique is more comfortable for the students with tactile defensiveness because they are actively participating (and in control)
· They are doing the touching rather than being touched

· Fear responses are reduced

· There is no hurtful, heavy grabbing, dragging touch

· Tell them, “You are in charge.”  “You are in control.”  “You don’t have to do it.  I’m going to do it.  All you do is ‘watch’ me.”

NOTE:  (1) This technique has application with all ages and all cognitive levels.


(2) It is also valuable to those who have residual vision, poor visual 

attention (such as children with CVI), ocular-motor, visual 

perception problems.
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